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Unit title Reading Listening Speaking

1  Getting higher 
qualifications

Reading Section 1: The MIT 

factor: celebrating 150 years of 

maverick genius

used to and would

2 Colour my world Reading Section 2: Learning color 

words

Vocabulary and grammar review Units 1 and 2

3 A healthy life Reading Section 3: Examining the 

placebo effect

4 Art and the artist Reading Section 1: The history of 

the poster

Vocabulary and grammar review Units 3 and 4

5  Stepping back  
in time

Reading Section 2: Last man 

standing

6 IT society Reading Section 3: The new way 

to be a fifth-grader

Vocabulary and grammar review Units 5 and 6

7  Our relationship 
with nature

Reading Section 2: Gold dusters

8  Across the 
universe

Reading Section 3: The Earth and 

Space Foundation

Vocabulary and grammar review Units 7 and 8
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IELTS practice test

word lists

CALD

recording scripts

CD-ROM

audio CDs

  

Teacher’s Book

– step-by-step guidance

– a large number of suggestions for alternative 
treatments
suggestions for extension activities

– extra photocopiable materials

– complete answer keys

– four photocopiable progress tests

photocopiable word lists

CALD
Workbook

– eight units for homework and self-study
contains full exam practice

– further practice

grammar and vocabulary 

– an audio CD

  Introduction

Who this book is for
Complete IELTS Bands 6.5–7.5

What the book contains
Student’s Book

eight units for classroom study

Speaking and Writing reference sections

Language reference section



7

IELTS Academic Module: content and overview
part/timing content test focus

LISTENING
approximately
30 minutes

discussion between students
candidates receive a band 

READING

 

candidates receive a band 

WRITING

  Task 2: a 250-word essay presenting an argument on a given 
topic

write a factual summary and 

Candidates are assessed on a 

SPEAKING three parts
one examiner + one candidate

 4–5 minutes

 3–4 minutes

 4–5 minutes

Candidates are assessed on a 
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Starting off
1  Work in small groups. Explain what it means to 

have each of these personal qualities, using your 
own words. When you have fi nished, look at 
page 96 to check your answers.

a an eye for detail
b creativity
c an enquiring mind
d the ability to work in a team
e vision
f an outgoing personality
g good communication skills
h management skills

2  Which of the qualities in Exercise 1 do you think 
each of the photos illustrates? Some could illustrate 
more than one quality.

3  Work in pairs.

What type of work do you do or want to do? Why?
Which of the qualities in Exercise 1 do you need? Why? 
What other qualities would be useful? Why?

a You do things like read documents 
very carefully and focus on all the 
small points, checking their accuracy.

1
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Listening Section 1
Exam information

1  Work in pairs. You are going to hear a 
conversation between a university student and 
a company representative at a graduate fair. 
Before you listen, look at this advertisement, then 
discuss the questions below.

1 What do you think happens at a graduate fair? 
Why do you think they are useful?

2 Why do many jobs require you to have a 
university degree? When is vocational training 
more useful than a university degree?

3 What might improve a graduate’s chances of 
getting the job they want?

2  Look at Questions 1–10 and quickly check what 
type of information you need to fi ll each gap.

Questions 1–10

Complete the form below.

Write NO MORE THAN THREE WORDS AND/
OR A NUMBER for each answer.

3  1  Now listen and answer Questions 1–10. 

Exam advice  Form completion

cm centimetres

4  Work in pairs. Imagine you are talking to another 
student who you have met at the coffee bar at a 
graduate fair. Introduce yourselves and tell each 
other about your:

studies and qualifi cations / current job 
career plans and reasons for them 
free-time interests and related qualifi cations.

Graduate Fair Registration
TGS Global

Graduate details
Area of work: Example: 
Name: Dominika 1 
Nationality: 2 
Email address: 3 @qmail.com
University: London
Type of course: 4  BA
Date available: 5 

Personal information
Other activities:  organised a 6  for 

charity
Interests: 7  and 
Previous job(s): 8 
Career plans:  wants to be a 

9 
Heard about fair through: 10 

Marketing

Are you a high achiever?
Do you want a job as soon as you graduate?
The world’s biggest companies in IT, marketing, 
finance, and telecoms want graduates!

Visit the fair and register with them now!
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Vocabulary
Dependent prepositions 

1  Complete these extracts from the Listening 
section by writing a preposition in each gap. 
Sometimes more than one answer is possible. 

1 Obviously our interest is related  the 
class of degree that you get.

2 I haven’t actually had any experience  
business yet.

3 I want to concentrate  getting my 
qualifications first.

4 So when would you be available  an 
interview?

5 I’m quite good  cooking.
6 Have you done any other work in the past that 

would be relevant  a marketing career?

2  Choose the correct preposition in italics in each  
of these sentences.

1 The money spent on / in research was more 
than expected.

2 Some bosses are not very sensitive for / to their 
employees’ needs.

3 The company has a reputation of / for producing 
top-quality toys.

4 It is important to have confidence in / at your 
own abilities.

5 A lot of students participated on / in the job fair.
6 Working parents have little time to take care 

 of / for their children.

3   IELTS candidates often make mistakes with 
prepositions after adjectives and verbs. Find 
and correct the mistakes in these sentences by 
changing or adding a preposition.

1 To be a leader, you have to compete your 
colleagues. with/against

2 Youngsters today are better prepared with 
working life. 

3 It is sometimes hard to get involved into your 
studies.

4 Universities should provide students the 
facilities they need.

5 Managers have to be responsible to the staff 
below them.

6 The government should pay more attention on 
the education of women.

7 In my job, I have to deal many different types of 
people.

Reading Section 1
Exam information

1  Work in pairs. You are going to read a passage 
about a prestigious university. Before you read, 
discuss these questions.

1 What are the most prestigious universities in 
your country?

2 In general, what makes a university prestigious?
3 Why do many students want to go to a 

prestigious university?

2  Scanning and skimming are skills that will save 
you time when you do the IELTS Reading paper.

1  Complete these definitions by writing scanning 
or skimming in each gap.

 a   involves running your eyes down 
the passage quickly in order to find a 
particular word or phrase. Often these words 
or phrases will stand out because they are 
proper nouns, e.g. names.  

 b   means reading something quickly 
in order to understand the main points, 
without studying it in detail. 

2 How will each skill save you time?

3  Skim the passage on pages 11–12. Which of these 
best describes the writer’s purpose? 

a to review the courses at MIT
b to explain why MIT has been so successful
c to describe the history of MIT

4  Writers use referencing techniques to link 
their ideas and avoid repetition. Understanding 
referencing can help you do IELTS questions. 
Scan the passage to find these phrases, then 
underline the idea(s) that they refer back to.   

1 This unusual community MIT (as a whole)
2 that single unifying ambition 
3 the list of innovations 
4 This down-to-earth quality 
5 That symbiosis of intellect and craftsmanship 
6 As such  
7 You can see that
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by Ed Pilkington
The Massachusetts Institute of Technology 
has led the world into the future for 150 
years with scientific innovations.

The MIT factor: celebrating 150 years of maverick genius

MIT students at a physics class take measurements in 1957

The musician Yo-Yo Ma’s cello may not be the obvious 

starting point for a journey into one of the world’s 

great universities. But, as you quickly realise when you step 

inside the Massachusetts Institute of Technology, there’s 

precious little going on that you would normally see on a 

university campus. The cello, resting in a corner of MIT’s 

celebrated media laboratory – a hub of creativity – looks like 

any other electric classical instrument. But it is much more. 

Machover, the composer, teacher and inventor responsible for 

its creation, calls it a ‘hyperinstrument’, a sort of thinking 

machine that allows Ma and his cello to interact with one 

another and make music together. ‘The aim is to build an 

instrument worthy of a great musician like Yo-Yo Ma that 

can understand what he is trying to do and respond to it,’ 

Machover says. The cello has numerous sensors across its 

body and by measuring the pressure, speed and angle of the 

virtuoso’s performance it can interpret his mood and engage 

with it, producing extraordinary new sounds. The virtuoso 

cellist frequently performs on the instrument as he tours 

around the world.

Machover’s passion for pushing at the boundaries of the 

existing world to extend and unleash human potential 

is not a bad description of MIT as a whole. This unusual 

community brings highly gifted, highly motivated 

individuals together from a vast range of disciplines, united 

by a common desire: to leap into the dark and reach for the 

unknown.

The result of that single unifying ambition is visible all 

around. For the past 150 years, MIT has been leading the 

world into the future. The discoveries of its teachers and 

students have become the common everyday objects that 

we now all take for granted. The telephone, electromagnets, 

radars, high-speed photography, office photocopiers, cancer 

treatments, pocket calculators, computers, the Internet, the 

decoding of the human genome, lasers, space travel … the 

list of innovations that involved essential contributions from 

MIT and its faculty goes on and on.

From the moment MIT was founded by William Barton 

Rogers in 1861, it was clear what it was not. While Harvard 

stuck to the English model of a classical education, with 

its emphasis on Latin and Greek, MIT looked to the 

German system of learning based on research and hands-on 

experimentation. Knowledge was at a premium, but it had 

to be useful.

This down-to-earth quality is enshrined in the school 

motto, Mens et manus – Mind and hand – as well as its 

logo, which shows a gowned scholar standing beside an 

ironmonger bearing a hammer and anvil. That symbiosis 

of intellect and craftsmanship still suffuses the institute’s 

classrooms, where students are not so much taught as 

engaged and inspired. 

Take Christopher Merrill, 21, a third-year undergraduate 

in computer science. He is spending most of his time on a 

competition set in his robotics class. The contest is to see 

which student can most effectively program a robot to build 

a house out of blocks in under ten minutes. Merrill says he 

could have gone for the easiest route – designing a simple 

robot that would build the house quickly. But he wanted to 
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5  Work in pairs. 

1 Look at Question 1 in the task below and the 
underlined words. Scan the passage to fi nd the 
same or similar words. 

2 Underline words or phrases in Questions 2–5 
that might also occur in the passage.

3 Scan the passage and underline the same or 
similar words to those in the question.

Questions 1–5

Do the following statements agree with the 
information in the reading passage? 

Write

TRUE  if the statement agrees with the 
information

FALSE  if the statement contradicts the 
information

NOT GIVEN  if there is no information on this

1 The activities going on at the MIT campus are 
like those at any other university. 

2 Harvard and MIT shared a similar approach to 
education when they were founded.

3 The school motto was suggested by a former 
MIT student.

4 MIT’s logo refl ects the belief that intellect and 
craftsmanship go together.

5 Silicon Valley companies pay higher salaries to 
graduates from MIT.

6  Read Questions 1–5 carefully, then read around 
the words you have underlined in the passage 
and decide whether each question is True, False 
or Not Given. 

Exam advice  True / False / Not Given

try to master an area of robotics that remains unconquered 

– adaptability, the ability of the robot to rethink its plans 

as the environment around it changes, as would a human. 

‘I like to take on things that have never been done before 

rather than to work in an iterative way just making small 

steps forward,’ he explains. 

Merrill is already planning the start-up he wants to set 

up when he graduates in a year’s time. He has an idea for 

an original version of a contact lens that would augment 

reality by allowing consumers to see additional visual 

information. He is fearful that he might be just too late in 

taking his concept to market, as he has heard that a Silicon 

Valley firm is already developing something similar. As 

such, he might become one of many MIT graduates who 

go on to form companies that fail. Alternatively, he might 

become one of those who go on to succeed in spectacular 

fashion. And there are many of them. A survey of living 

MIT alumni* found that they have formed 25,800 

companies, employing more than three million people, 

including about a quarter of the workforce of Silicon Valley. 

What MIT delights in is taking brilliant minds from 

around the world in vastly diverse disciplines and putting 

them together. You can see that in its sparkling new David 

Koch Institute for Integrative Cancer Research, which 

brings scientists, engineers and clinicians under one roof. 

Or in its Energy Initiative, which acts as a bridge for MIT’s 

combined work across all its five schools, channelling 

huge resources into the search for a solution to global 

warming. It works to improve the efficiency of existing 

energy sources, including nuclear power. It is also forging 

ahead with alternative energies from solar to wind and 

geothermal, and has recently developed the use of viruses 

to synthesise batteries that could prove crucial in the 

advancement of electric cars.

In the words of Tim Berners-Lee, the Briton who invented 

the World Wide Web, ‘It’s not just another university. 

Even though I spend my time with my head buried in the 

details of web technology, the nice thing is that when I do 

walk the corridors, I bump into people who are working 

in other fields with their students that are fascinating, and 

that keeps me intellectually alive.’

adapted from the Guardian

* people who have left a university or college after completing their 

studies there
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7  Read Questions 6–9 and quickly check what 
information you need for each gap. Then, using 
the title to fi nd the right part of the passage, 
answer the questions.

Questions 6–9

Complete the notes below.

Choose NO MORE THAN TWO WORDS from the 
passage for each answer.

Christopher Merrill – student at MIT

Degree subject: 6 

Competition:  to 7  the automated 
construction of a house 

Special focus on:  the 8  of robots

Future plans:  to develop new type of 
9 

Exam advice  Note completion

8  Work in pairs. 

1 Read Questions 10–13 and quickly check what 
information you need. 

2 Underline words in the questions which will 
help you to fi nd the right place in the passage.

3 Answer Questions 10–13.

Questions 10–13

Answer the questions below.

Choose NO MORE THAN TWO WORDS from 
the passage for each answer.

10 What proportion of workers at Silicon Valley 
are employed in companies set up by MIT 
graduates?

11  What problem does MIT’s Energy Initiative aim 
to solve?

12 Which ‘green’ innovation might MIT’s work 
with viruses help improve?

13 In which part of the university does Tim 
Berners-Lee enjoy stimulating conversations 
with other MIT staff?

Exam advice  Short-answer questions

9  Check your answers. You can lose marks with: 

answers that are hard to spell.
Did you copy your answers for Questions 6, 8 and 
9 correctly?
answers that consist of a phrase, rather than 
a word.
Did you write both words for Questions 6, 9, 11 
and 12?
questions that can easily be misinterpreted.
Is your answer to Question 10 a proportion and 
not a number?
Is your answer to Question 12 an innovation?

10 Work in small groups. 

1 What personal qualities do you think inventors 
require?

2 Which areas of technology do you think 
governments should spend money on at the 
moment? Why?

3 What sort of things do you think will be 
invented in the future?

4 If you could invent something, what would 
it be? 
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Speaking Part 1
Exam information

1  2  – 5  Listen to four students answering some 
Part 1 questions. As you listen, decide on the 
focus of each student’s answer, then complete 
the examiner’s question by writing one word in 
each gap. In some cases, more than one answer is 
possible.

 Student Examiner’s question

  Why are you taking your current  
1  of study?

  Have you ever owned a 2  ?

  When did you last make something by  
3  ?

  How much 4  do you do now 
compared with the past?

2  2  – 5  In order to achieve a vocabulary score of 
Band 6 or more, you need to use some advanced 
vocabulary. Listen again and complete each of 
these extracts with a word/phrase. 

1 A couple of years ago, I decided that I wanted to 
work in the  . 

2 I’m looking forward to graduating and getting 
into  .

3 We used to have a  black and white 
cat.

4 She would make these  when we came 
home after school.

5 He’s two, he’s a  now. 
6 My sister and her husband were  .
7 Now I’m older, I’m  my health. 
8 I joined a gym last year and I’ve been making 

use of its  .

course

3  The speakers use used to and would to talk about 
past habits or states or to mean ‘accustomed to’. 
Choose the correct verb form in italics in these 
extracts. 

1 I used to have / having a casual part-time job as 
a waiter when I was 16.

2 She would sit / sitting on our laps at night …
3 We used to think / thinking she was a real 

person.
4 They were used to see / seeing me as someone 

who couldn’t play or make things …
5 I didn’t use to do / doing very much exercise … 
6 I just got used to be / being lazy!
7 I think my fitness level’s a bit better than it used 

to be / being!

 used to and would

4  Work alone. Complete these sentences so that 
they are true for you. Then compare your ideas 
with a partner.

1 When I was a child, I used to …
2 When I started secondary school, I had to get 

used to …
3 After school, my classmates would …
4 I have never got used to …
5 Compared to the past, I am  than I used 

to be.  
6 By the time I went to secondary school, I was 

used to …

 Sentence stress 1

5  Work in pairs. Ask and answer these Part 1 
questions using:

some advanced vocabulary
the different forms of used to and would 
sentence stress to express yourself clearly.

Your school days

1 At what time did you used to get up to go to 
school?

2  How did you feel about getting up early as a 
child?

3 Which teacher did you like best at school? 
Why?

4 What did you particularly dislike about your 
school days?

5 What did you look forward to most at school? 
6 What skills did you learn at school that might 

be useful in your work?
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Exam advice  Speaking Part 1

Pronunciation
Sentence stress 1

Speakers often stress nouns, adjectives and verbs 
when they answer questions. However, other 
words (pronouns, contractions, etc.) can be 
stressed, if they are important to your message.

1  6  Read and listen to these Part 1 extracts. 

1 Underline the words in the sentences that the 
speakers stress. 

 1  A couple of years ago, I decided that I wanted 
to work in the hotel industry.

 2   So that’s why I’ve been doing a hotel-
management course for the past two years.

 3  I know that cats don’t talk, but this one did! 
 4  He’s two – he’s a toddler now.
 5  I think my fi tness level’s a bit better than it 

used to be!
2 In which of the above sentences is stress used to 

emphasise a pronoun because the speaker is: 
 a  using it to refer to something in a previous 

sentence?
 b  making a contrast between two things?

2  7  Work in pairs. Look at the sentences below. 

1 Underline the words in each sentence that you 
think should be stressed, and say why. 

2 Listen and check your answers.

1 I really don’t like having animals in the home. 
2 I go running in the afternoon because I feel 

more energetic at that time of day.
3 I think everyone’s too busy these days to make 

anything by hand! 
4 I tried sewing at school, but I just couldn’t do it.
5 My brother did badly at school, yet he earns 

more than I do!

3  Take turns to read the answers in Exercise 2 to 
your partner. 

Writing Task 1

Exam information

1  Work in pairs. Look at the Writing task below 
and complete this introductory sentence, using 
the words in the box to help you.

The graph gives information about how many …

between  Canadian  graduated
male and female  students

The graph below shows the number of 
university graduates in Canada from 1992 to 
2007.

Summarise the information by selecting 
and reporting the main features and make 
comparisons where relevant.

University graduates, Canada, 1992–2007

2  Which FOUR of these statements (1–7) describe 
main features of the graph?

1 The number of graduates fell between 1996 
and 1998.

2 The overall rise in numbers was not 
always steady.

3 Just under 75,000 male students graduated 
in 1992.

4 More women than men graduated between 1992 
and 2007.

1992 1994 1996 1998 2000 2002 2004 2006
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5 In 2007, there were nearly 150,000 female 
graduates.

6 The gap between the number of male and 
female graduates widened over the period.

7 The trends for male and female graduates 
were similar.

3  Work in pairs. Read this continuation of the 
sample answer from Exercise 1 and underline the 
sentences that describe the main features. 

Graduate numbers rose during the 15 years and reached their 

highest levels in 2007, but there were always more female than 

male graduates. In 1992, the difference was less marked, with 

just over 70,000 males and about 100,000 females. However, 

by 2007 there had been more signifi cant growth in female 

numbers. That year, they rose to 147,000, compared to just 

95,000 males. Thus the gap between the number of male and 

female graduates had widened.

A more detailed look at the graph reveals that the overall 

growth in numbers was not always steady. Between 1992 and 

1995, there was a slight increase. That was followed by a period 

of about fi ve years, when numbers fell, then fl attened out at 

just over 70,000 for men and 100,000 for women. After 2000, 

however, graduate numbers saw their strongest growth rate, 

and this was well above the increases that had been seen in 

the early 1990s. 

Clearly, there were similar trends for male and female 

graduates over this period, but the number of women 

graduating increased at a higher rate than the number of men.

4  Draw two vertical lines on the graph to show 
how the student has grouped the information in 
paragraph 3 of the sample answer.

5  Work in pairs. Answer these questions about the 
sample answer.

1 What is the difference in focus between the 
second and third paragraphs?

2 What is the purpose of the last paragraph?
3 What phrases does the writer use in the second 

paragraph to mean ...
 a not as great?
 b stronger?
4 What verb is used to describe the changing size 

of the gap between men and women?
5 What phrase is used to introduce a close 

analysis of the graph?
6 What verb is used to mean didn’t change?
7 What phrase is used with data to mean a little 

more than? 
8 What adjective is used that means small?

6  IELTS candidates often make mistakes using 
superlative forms (e.g. longest, most interesting). 
Underline the superlative forms in the sample 
answer in Exercise 3. 

 Superlative forms

7 Choose the correct alternative in italics in 
these sentences, written by IELTS candidates.

1 The steadiest / most steady development can be 
seen in the USA. 

2 The second popular / most popular university 
course is business studies. 

3 In 2000, the lowest / least number of 
unemployed graduates was recorded. 

4 The most / Most important change of school 
subjects occurred in the 1990s.

5 Regional colleges are where the most / greatest
number of students choose to go.

6 Education is considered the most important / 
most important area in life.

7 Tuition fees are the one /one of the most 
important considerations for students.

8 Watching television is the favourite / most 
favourite activity for many 17-year-olds.

Exam advice  Writing Task 1

 Past simple, present perfect simple and 

past perfect simple 

2

3

4



8  Work in pairs. Look at this Writing task, then 
answer the questions below.

The graph below shows the percentage change 
in the number of international students 
graduating from universities in different 
Canadian provinces between 2001 and 2006.

Summarise the information by selecting 
and reporting the main features and make 
comparisons where relevant.

International graduates, Canadian  
universities, 2001–2006

1 How would you introduce the task?
2 What are the key features in the information?
3 How would you highlight the key features?
4 How would you group the information?

9  Write your answer to the task in at least 150 
words. 

Key grammar
Past simple, present perfect simple and past  
perfect simple 

1  Complete this table.

has/had

reach 1 reached 2 reached
fall back 3 4

rise 5 6

widen 7 8

take place 9 10

experience 11 12

 Past simple, present perfect simple and past 

perfect simple

2   Choose the correct verb tense to complete 
these sentences written by IELTS candidates.

1  There was a ten-year period, during which 
figures have gradually fallen /gradually fell.

2  By 2008, the percentage of students choosing 
science subjects decreased / had decreased 
markedly.

3 Between 2000 and the present day, the numbers 
remained / have remained steady.

4 Over the past few decades, there has been / was 
a rapid development in educational technology.  

5 After 2005, a more significant increase took  
place / had taken place. 

6 Since the 1990s, graduates have experienced / 
experienced higher unemployment rates.

7 The situation remained / had remained 
unchanged for the next two years until more 
universities were opened.

8 In 2002, the university intake was stable, but 
prior to that, it fluctuated / had fluctuated.

3  Complete the summary of the graph by writing 
the correct form of the verbs in brackets.

Male graduates, science faculty, Callum University
 

The number of men obtaining degrees in science from 
Callum University 1  (rise) since 1995, but 
the trend 2  (not always be) steady. Between 
1995 and 1997, the university 3  (experience) 
a slight increase from just over 4,000 science 
graduates to just under 5,000. This was followed by 
a period during which numbers 4  (drop) a 
little and then 5  (remain) stable. However, 
between 2000 and 2005, the faculty 6  (see) 
a dramatic increase in male graduates, and by 2005, 
their numbers 7  (reach) a peak of about 
7,800, after which they 8  (fall back) to their 
current figure of 6,000. 
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Language reference
Attitude adverbials
Attitude adverbials consist of a word or phrase which: 

is normally placed at the beginning of the sentence

is normally followed by a comma (see Using commas on 
page 121)

expresses the writer’s attitude to what he/she is going to 
say in the sentence: Surprisingly, many people believe 
that dogs cannot see colours. (The writer is saying he 
fi nds it surprising that many people believe this.)

Attitude adverbials may express:

a feeling or emotion: 
Sadly, few students have applied for the grant.

a context: 
Generally speaking, grants are only given to post-
graduate students. 
Of course, this is not true in all cases.

an attitude:
Frankly, I think people should take more care of their 
pets.

an opinion: 
As far as I’m concerned, all public buildings should be 
decorated in bright colours.

emphasis: 
As a matter of fact, colour blindness is more common 
among men than women. 
Actually, it affects about 8% of men in North America, 
whereas only 0.5% of women are affected.

Attitude adverbials can sometimes come between the object 
and the verb. Note the use of commas before and after the 
adverbial when it is not in the usual position in the sentence:

He was, surprisingly, very upset = Surprisingly, he was 
very upset. 

Dependent prepositions
Many verbs, nouns and adjectives are followed by a 
particular preposition: 

In his lecture, Dr Patel focused on genetic variations in fruit 
fl ies.

There are no clear rules to help you decide which 
preposition should follow a particular word; the best 
strategy is to learn the preposition with the word.

You should use a dictionary to check how words and 
prepositions are used. Look at this example from the 
Cambridge Advanced Learner’s Dictionary (CALD):

apologize, UK USUALLY apologise /ə�pɒ.lə.d�aiz/ /ə�pɑ�lə.d�aiz/ verb [I] 

to tell someone that you are sorry for having done something that has caused 

them inconvenience or unhappiness:

I must apologize to Isobel for my lateness.

She apologized profusely for having to leave at 3.30 p.m.

The examples show that you can apologise for something 
which went wrong. You apologise to the person you are 
addressing.

Remember: a preposition must be followed by a noun, noun 
phrase, pronoun or verb + -ing: 

He apologised to me for damaging my car.

For a list of common verbs, adjectives and nouns and their 
dependent prepositions, see page 123.

Emphasising
We emphasise things to show that they are particularly 
important or worth giving attention to. Two common ways of 
emphasising are fronting and cleft sentences.

Fronting
We often place information at or near the beginning of a 
sentence to emphasise it. To do this, we have to alter the 
normal word order of the sentence. We can do this by:

placing the complement or direct object of a verb before 
the subject. Compare these sentences: 
We know quite a lot about the Moon and Mars. We have 
less information about Venus. 
We know quite a lot about the Moon and Mars. Venus, we 
have less information about.

placing the subordinate clause before the main clause. 
Compare these sentences:
NASA has sent a spacecraft to Mars because they want to 
fi nd out if there is life there.
Because they want to fi nd out if there is life on Mars, 
NASA has sent a spacecraft there.

placing preposition and adverb phrases that are not part 
of another phrase before the subject of the sentence. 
Compare these sentences:
There is a lot of interest in space exploration despite its 
cost.
Despite its cost, there is a lot of interest in space 
exploration.

Cleft sentences
These are some ways of forming cleft sentences:

What + subject + auxiliary verb + is/was + infi nitive 
with/without to: 
The Chinese sent a probe to the Moon.  What the 
Chinese did was to send a probe to the Moon. 



 People don’t think about the level of planning that is 
involved.  What people don’t think about is the level 
of planning that is involved.

What + subject + main verb + is/was + infinitive with to: 
Space explorers want to find water on other planets.  
What space explorers want is to find water on other 
planets.

It + is/was + noun/noun phrase + (that):  
The astronauts enjoyed the space walk most.  It was 
the space walk that the astronauts enjoyed most.

All (that) + subject + verb + is/was:  
We only require political will to set up a permanent 
base on the Moon.  All (that) we require to set up a 
permanent base on the Moon is political will.

Expressing large and small differences
We can use words and phrases with comparative forms to 
express large and small differences.

Expressing large differences
We can say there is a large difference between one thing 
and another with the following patterns:

much/far/a lot/considerably + adjective/adverb + -er 
more + adjective/adverb:  
Scientists have found that eating fish is far healthier 
than eating red meat.  
Health risks for overweight people are considerably 
more substantial than for people whose weight is 
normal.

not nearly as + adjective/adverb + as:  
The British do not eat nearly as much fish as the 
Spanish.

Expressing small differences
We can express small differences between one thing and 
another using these patterns:

slightly / a bit / a little + adjective/adverb + -er/more + 
adjective/adverb:  
Slightly lower speed limits have led to considerable 
reductions in traffic accidents. Scientists have found 
that by eating a little more slowly, stress levels are 
significantly reduced.

not quite as + adjective/adverb + as:  
The graph shows that consumption of chocolate was not 
quite as high in 2012 as in 1992.

nearly/almost as + adjective/adverb + as:  
Coffee drinking was nearly as popular in 2011 as in 2010.

Quantifying differences
We can quantify differences exactly using these patterns:

a quarter, one-and-a-half times, twice, three times, 30%, 
etc. + as much/many as:  

A house in London may cost twice as much as a house 
in the north of England.  
A house in the north of England may cost half as much 
as a house in London.  
A house in the north of England may cost 50% as much 
as a house in London.

three times, four times, 50%, etc. + more/greater, etc. 
than:  
Fuel prices in Western Europe are on average 40% 
higher than in North America.

a quarter, one-and-a-half times, double, three times, etc. 
+ the number/amount + of + as:  
The British import three times the amount of sugar as 
the Portuguese.  
The Portuguese import a third the amount of sugar as 
the British.

Note the use of as not than: 

Men can eat two-and-a-half times the number of calories 
than as women.

Saying things have no similarity
We can say that things have no similarity by saying: 

X is completely/totally/entirely/quite different from/to Y:  
The Chinese medical system is completely different 
from the American one.

X and Y are not the same at all / X and Y bear no 
similarity to each other :  
The Chinese and American medical systems bear no 
similarity to each other.

Expressing purpose, cause and effect
We can use the following words/phrases to express or 
introduce:

a purpose: 
– with the aim/purpose/intention of ...:  
  The law was introduced with the intention of 

encouraging more young people into higher education.

 – The aim/purpose/intention (of ...) is/was to …:  
  The purpose of the experiment was to see whether 

the disease had a genetic component.

 – so as to / in order to:  
  The entrance was altered so as to make wheelchair 

access easier.

 – so / so that:  
  He studies at night so (that) he can work during the 

day.

a cause: 
– The cause of X is/was …:  
  The cause of children’s failure to learn maths is often 

poor teaching at school.

 – X is/was caused by …:  
  The increase in unemployment has been caused by 

the financial crisis.



 – due to / owing to / because of:  
  Some people argue that children are neglected due to 

their parents working long hours.

an effect: 
– with the effect/result/consequence that …: 
  The Tate Gallery held an exhibition of Bardega’s 

work with the result that it instantly became more 
valuable.

 – consequently / as a consequence / in consequence:  
  The cave paintings were discovered 20 years ago, and 

in consequence, the whole area now attracts more 
tourists.

 – result in + noun/verb + -ing:  
  The large numbers of people visiting the cave have 

resulted in the paintings fading and losing their 
fresh, bright colours.

We can use otherwise to express an alternative effect to the 
one which occurs/occurred. It is often used with: 

an order or suggestion in the future:  
 You’d better fill up with petrol, otherwise we won’t get 
there.

a second or third conditional (see Speaking hypothetically 
on page 118): Fortunately, the hotel had a free room, 
otherwise we would have had to sleep in the railway 
station.

(See also Using participle clauses to express consequences 
on page 121.)

Generalising and distancing
We have a number of ways of talking in general, or making 
general points that may not be true for every case. These 
may also soften your tone and distance you from the 
argument. (This is considered good academic style.) 

We can use:

attitude adverbials (see page 112), e.g. on the whole, in 
general, broadly speaking, generally speaking, generally, 
by and large, as a rule, in most cases, on average:  
By and large, artists don’t make much money from their 
art.  
As a rule, art is a greater part of the curriculum in 
primary schools than in secondary schools.

verbs and phrases, e.g. tend, seem, appear, have a 
tendency, be liable, are likely + infinitive:  
Small children tend to be more creative than adults.  
Art works have a tendency to increase in price when 
the artist dies.  
Children are liable to get frustrated when they can’t 
express their feelings.

Introducing arguments
Introducing other people’s ideas/arguments
We can introduce ideas and arguments which we do not 
necessarily agree with using these phrases:

It can be argued that:  
It can be argued that sport is more important than art in 
the school curriculum.

It is (generally/often/usually/sometimes, etc.) claimed/
suggested/argued/said that:  
It is often suggested that young children have more 
facility for learning languages than adults.

… is/are (generally/often/usually/sometimes, etc.) 
believed/felt/understood/claimed/thought to be:  
Women are often thought to be better at multi-tasking 
than men.

Some / Many / Most / The majority of people/teachers/
experts, etc. argue/suggest/believe/claim/say/agree/
think/feel/take the view that:  
Most experts agree that children should start their 
formal education from the age of three.

Note how the modals, verbs and adverbs in these examples 
soften the writer’s tone and make the argument more 
thoughtful and less assertive. This is good academic style.

Introducing our own arguments and opinions
We can introduce our opinions using these phrases (we can 
use personal/personally to emphasise that the opinion may 
not be shared by other people):

I (personally) (tend to) think/feel/believe that …

I (personally) agree with X that …

In my (personal) opinion / From my point of view, …

My (personal) feeling / belief / opinion / view / point of view 
is that …

I (personally) (would ) take the view that …

My (personal) opinion is that …

I (personally) would argue/suggest that …

I (personally) (would ) agree with the view/idea/suggestion 
that …

I personally would suggest that adults are just as capable 
of learning languages as children if they make enough effort.

Note: unlike other people’s arguments, personal arguments 
have a very strong tone in an essay and should, therefore, 
not be used too often.

Negative affixes 
Affixes are letters or groups of letters added to the 
beginnings or ends of words to form other words. Affixes 
added at the beginning of a word are called prefixes. Those 
added at the end of a word are suffixes.

Note: when we add a negative affix, we do not normally 
change the spelling of the original word. For example, 
when we add dis- to the adjective satisfied, the new word 
is dissatisfied. When we add -less to hope, the new word is 
hopeless.



We can add these affixes to give words a negative meaning:

affix meaning examples

anti- opposed to, 
against

anti-social, anti-
virus

de- the opposite of, 
remove, reduce

decaffeinated, 
decelerate

dis- added to words 
to form the 
opposite

disadvantage

in-
il- (before l) 
im- (before 
  b, m and p
ir- (before r)

lacking, not, the 
opposite of

inexact
illegal
impatient

irrelevant

-less without meaningless, careless

mal- badly, wrongly malfunction, 
malpractice

mis- badly, wrongly mispronounce, 
misinterpret

non- not, the opposite 
of

non-fiction, non-
existent

over- above, more 
than, too much

overflow, 
overcrowded

un- not, lacking, the 
opposite of

untidy

under- not enough underestimate

Past simple, present perfect simple and past 
perfect simple
We use the past simple tense to describe:

something that happened at a specific time in the past:  
Alexander Fleming discovered penicillin in 1928. 

a state at a specific time in the past:  
At the time of the American Declaration of Independence, 
the United States consisted of just 13 states.

things which happened over a period of time in the past, 
but not now:  
The number of overseas students in Canadian universities 
rose between 2008 and 2011.

actions or events which happened one after the other:  
They dug the foundations, then they built the walls and 
finally they put on the roof.

When we use the past simple, the past time is usually stated 
(yesterday, while he was a student, in the 18th century, etc.) 
or clear from the context (Did you give your tutor that essay? 
(i.e. when you saw him)).

We use the present perfect tenses to describe:

past events, if we do not say exactly when they 
happened, or if the past time is not implied by the 
speaker:  
Brazil has won the World Cup several times.

a past event which has a result in the present:  
Scientific research has led to the discovery of an 
important new antibiotic.

something which started in the past and is still 
happening now:  
The authorities have been working on this project for 
six months (and they’re still working on it).

We use the present perfect with time adverbs that connect 
the past to the present, e.g. just, already, lately, since, so far, 
up to now, yet: 
Figures have risen since 2005. 
So far, little has been done to improve the situation. 
There has been a lot in the news about this issue lately.

The past perfect simple tense is used:

to indicate that we are talking about an action which 
took place, or a state which existed, before another 
activity or situation in the past (which is described in the 
past simple):  
When I got to the lecture theatre, the class had already 
started.  
(Compare this with When I got to the lecture theatre, the 
class started. This indicates that the class started when 
I arrived.)

typically with time expressions like: when, as soon as, 
after, before, it was the first time, etc.:  
The number of students went up for ten consecutive 
years. It was the first time I’d ever flown.

with by + a time:  
By 2010, it had risen to over 15,000.

with these adverbs: already, just, never:  
Dimitri had already done a degree in biology when he 
decided to study medicine.

Phrasal verbs
Phrasal verbs are formed from: 

1 verb + adverb particle, e.g. read on (continue reading): 
After you’ve read the introduction, you need to read on 
till you find the answer. 

2 verb + preposition, e.g. get into (enter): 
You’ll need high grades to get into university.

3 verb + adverb particle + preposition, e.g. come up with 
(suggest or think of an idea or plan): 
It was Einstein who came up with the theory of relativity.

Phrasal verbs often have meanings which are not clear from 
their component parts: 

get over = recover from



1 Verb + adverb particle
These verbs may be: 

a  intransitive, i.e. they don’t have an object: 
 She doesn’t earn a lot of money, but she gets by. 

(manages to live)

b  transitive, i.e. they have an object: 
 You should back up your ideas with examples. (support) 

(Here, your ideas is the object.)

With transitive verbs, when the object is:

a noun, the noun can come between the verb and the 
adverb particle: 
You should back your ideas up with examples.

a pronoun, it must come between the verb and the 
adverb particle: 
My ideas are unconventional, but I know you’ll back them 
up. Not: I know you’ll back up them.

2 Verb + preposition
These verbs are always transitive, i.e. they always have an 
object. The object (noun or pronoun) always comes after the 
preposition: 
I always go over my notes at the end of lectures. (check) 
Not: I always go my notes over at the end of lectures.

3 Verb + adverb particle + preposition
These three-part phrasal verbs are always transitive, i.e. 
they have an object. The object always comes after the three 
parts: 
Let’s get down to work. (start to direct your efforts towards 
something)

A good learner’s dictionary will tell you which type of 
phrasal verb each is. Look at these extracts from the CALD :

No object is indicated in the defi nition, so this phrasal verb 
is type 1a (verb + adverb particle, intransitive).

The object (sth = something) is placed between the verb 
and the adverb particle, so this is type 1b (verb + adverb 
particle, transitive). I noted his phone number down is also 
correct.

The object (sth = something) is placed after the two parts of 
the verb, so this is type 2 (verb + preposition).

go down (BE REDUCED) phrasal verb

to be reduced in price, value, amount, quality, level or size:

The temperature went down to minus ten.

note sth down phrasal verb

to write something so that you do not forget it:

I noted down his phone number.

deal with sth (TAKE ACTION) phrasal verb

to take action in order to achieve something or in order to solve a problem:

How do you intend to deal with this problem?

This defi nition has an adverb particle and a preposition 
before the object (sth/sb = something or somebody), so this 
is a three-part phrasal verb (type 3).

Note: transitive phrasal verbs can have a noun/noun phrase 
as an object, or in many cases verb + -ing: 
The majority of young smokers give up smoking in their 
30s. 

An exception to this is turn out, which is followed by the 
infi nitive: 
The charity event turned out to be much more successful 
than the organisers had hoped.

Prepositions with advantages and 
disadvantages
We can express advantages and disadvantages with these 
words and dependent prepositions:

advantage/disadvantage 

 – of a situation/circumstance/action 

 –  for someone/something affected by the advantage/
disadvantage

  The advantage for young people of knowing how to drive 
is that they are more independent.

 For dancers, the disadvantage of having big feet is that 
you may step on other people’s toes.

give/have an advantage over someone/something: 

 Cycling has several advantages over driving; for 
example, you don’t have to fi nd somewhere to park the 
car.

benefi t (noun)

 – of a situation/circumstance/action

 – to/for someone/something affected by the benefi t

 The benefi t of work experience to young people is that 
they learn things they wouldn’t learn at college.

benefi t (verb) from a situation/circumstance/action

 Francesca’s health has benefi ted from the fresh sea air.

be of benefi t to someone/something affected by the 
benefi t (expression) 

 I hope this book will be of benefi t to you.

drawback 

 – of a situation/circumstance/action

 – for someone/something affected by the drawback

 The drawback of modern medicine for governments is its 
high cost.

Note: The phrases pros and cons and ups and downs are 
informal and best avoided in written work. 

put up with sth/sb phrasal verb

to accept or continue to accept an unpleasant situation or experience, or 

someone who behaves unpleasantly:

I can put up with the house being untidy, but I hate it if it’s not clean.



Referencing
We can use referencing devices to refer to things mentioned 
earlier and in this way avoid repeating them. Good writers 
make use of a mix of reference devices and linkers.

Pronouns
We use they/them for people in the singular when we 
are talking in general about males and females, but we 
cannot specify their gender: 

 When a child plays a computer game, he/she they are 
often training his/her their reflexes.

We use it, this, that, they, these, those, such to refer to 
the things last mentioned: 

 Technology companies are continually innovating 
to stay ahead of the competition. This means that any 
device you buy is likely to be obsolete quite soon.

Which pronoun: it, this or that?
We use it, this and that (in the plural they, these and those) 
to refer to something we have already mentioned. Often 
more than one of them is correct in the context. However:

we use it when we are not making any emphasis: 

 The participants found the introduction to the experiment 
rather unclear. It didn’t really help them understand what 
they had to do.

this and that are more emphatic in drawing attention to 
the thing just mentioned: 

 A new system of tagging was devised, and this gave the 
researchers a much better picture of the birds’ migration 
patterns.

we often use this when:

 –  we still have something more to say about the thing 
we are referring to: We’ve recommended opening an 
office in Belgrade. This will be discussed at the Board 
meeting next month. 

   Many of our staff have been off sick this month. This 
has meant that we have fallen behind with our orders. 

   Scientists have come up with a new feature for the 
space probe. This will be demonstrated next month. 

   Leaders have been unable to agree on the best 
strategy. This has delayed proceedings. 

 –  we refer to the second of two things mentioned in the 
previous sentence. Compare: 

 1  The severe drought has resulted in a poor harvest. 
This has led to famine in certain parts of the country. 
(this = a poor harvest)

 2   The severe drought has resulted in a poor harvest. It 
has also affected livestock. (it = the severe drought)

we often use that in conditional sentences: 

 It would be good to experience both lifestyles if that were 
possible. 

That is often used when giving reasons: 

   The children spent all day in front of the television 
and that’s why we decided to throw it away.

Note: we use this, that, they, these, those, such + collective 
noun/noun phrase to refer back to something previously 
mentioned: 
People feel the new software is expensive and hard to 
navigate. Such criticisms are seriously affecting sales. 
(criticisms = expensive and hard to navigate) 

The children showed courage and compassion during the 
experiment. These qualities were considered unusual for 
students of such a young age. (qualities = courage and 
compassion)

One, another, the ones, the other, the others, both, 
neither, all, none

We use one to refer to singular countable nouns from a 
group:  
There are a lot of good tablet PCs on the market now. 
The one I use is quite expensive but very versatile. 

We use a(n)/the … one with an adjective:  
There are several modern word-processing programmes, 
so I don’t know why they’re still using an old one.

We use another to refer to the second, third, etc. singular 
countable noun from a group:  
One app gives you a weather forecast, while another 
brings you your favourite radio station.

We use ones to avoid repeating a plural noun:  
She has several mobile phones and she keeps the ones 
she’s not using in a drawer in the kitchen.

We use the other when referring to the second of two 
things/people already mentioned: 
Pam has two cars: one is a Ferrari and the other is a Rolls. 

We use the others when referring to the rest of a number 
of things/people already mentioned:  
Three of my classmates went abroad to study, whereas 
the others stayed in my country.

We use both and neither to refer to two things/people:  
He’s got two houses. Both are by the sea; neither was 
very expensive.

We use all and none to refer to more than two things/
people:  
Tanya has three computers. All of them are old and 
none of them works.

Using so
We use so to avoid repeating a clause:  
‘Have you met my brother, Joe?’ ‘I think so.’ (= I think I’ve 
met him.)

We use do(ing) so to avoid repeating a verb + the words 
which follow:  
City planners decided to widen the highway without 
considering the disadvantages of doing so. (= widening 
the highway)



Speaking hypothetically (including overview 
of conditionals)
We can talk about hypothetical situations and events – i.e. 
ones which are imaginary, theoretical or contrary to the 
facts – by using the second and third conditionals, or a 
combination of both.

form refers to

2nd 
conditional

If + past tense, would/could/
might + infinitive without to: 
If the necklace wasn’t so old, it 
wouldn’t be valuable.
(The necklace is old, and for 
that reason it is valuable.)

present 
time

3rd 
conditional

If + past perfect, would/
could/might + have + past 
participle: 
If my aunt hadn’t travelled to 
India, she would never have 
acquired the necklace.
(My aunt did travel to India, 
and for that reason she 
acquired the necklace.)

past 
time

Note: we can combine second and third conditionals if one 
part of the sentence refers to the present and the other part 
refers to the past:  
         3rd conditional                               2nd conditional

If she had passed the exam last summer, she would be at 
university now. 

      2nd conditional          3rd conditional

If I couldn’t speak French, I wouldn’t have been given 
the job.

These are sometimes called mixed conditionals.

Other ways of expressing second and third 
conditionals

We can use these more formal phrases instead of if:  
on (the) condition (that), providing/provided (that): 

 She would only accept the position on condition that 
she was given the contract in writing.

To be more emphatic, we can use as long as or even if:  
Consumers would always buy a second-hand car as long 
as it hadn’t been in an accident. 

 Even if there were fines, people would still drop litter.

Instead of if + negative, we can use unless:  
As a child, I wouldn’t go swimming unless the sea was 
warm.

Second conditionals – alternative constructions
We can use these constructions to express second 
conditionals:

To express an unlikely conditional:  
If /Unless + subject + were + infinitive: 

 If I were to sell the necklace, I’d probably get a lot of 
money. 

To say ‘if someone/something didn’t exist’:  
If it were not for + noun: 

 If it weren’t for my smart phone, I’d never keep in touch 
with all my friends.

To emphasise ‘if someone/something didn’t exist’:  
Were it not for + noun: 

 Were it not for Julie, we’d never finish the project.

Third conditionals – alternative constructions
To emphasise a third conditional:  
Had + subject + (not) + past participle: 

 Had we had more time, we would have been able to 
finish the work.

 Had he not called the office, he wouldn’t have found out 
about the meeting.

To say ‘if someone/something hadn’t existed’:  
if it hadn’t been for + noun: 

 I couldn’t have written the article if it hadn’t been for his 
research.

To emphasise ‘if someone/something hadn’t existed’:  
Had it not been for + noun: 

 Had it not been for Saleem’s help, I wouldn’t have 
known how to address the problem.

Speculating and talking about the future
We can use the phrases in the table on page 119 to 
express our thoughts and opinions about the future and 
how certain we feel about them. 

Note carefully the adjective and adverb collocations (e.g. 
we say highly unlikely but not high likelihood ) which are 
used with each phrase.



phrase example

very 
certain

 
 likely/unlikely that ... 

 

 
 that ...

It’s highly unlikely that
from melting.
There’s little doubt that the climate is changing.
I very much doubt that we shall be able to reverse the process of 
global warming.
There’s every likelihood that man will return to the Moon in the 
near future.
Space travel is bound to continue.
It’s very probable that tigers will become extinct in the wild.

moderately 
certain

 

...

 

chance that ... 

Governments are likely to reach a new agreement on carbon 
emissions in the future.
In 20 years, all cars may well be electric.
It’s fairly unlikely
 
Space tourism will probably
There’s a strong possibility that environmental policies will 
dominate politics in the future.
There’s a fair chance that severe storms will become more 
common.

neither 
certain nor 
uncertain

 
 

We could possibly experience the coldest winter on record next 
winter.
There’s a chance that

very 
uncertain likelihood of/that ... 

There’s little likelihood of western societies abandoning 
consumerism.
There’s a slight possibility that the whole environmental 
situation will improve one day.

Superlative forms
We form superlatives by adding:

the + adjective/adverb + -est to one-syllable adjectives 
and adverbs and two-syllable adjectives ending in –y, 
-le, -er, -ow:  
They all work hard, but René works the hardest. (adverb)

 Mateu is the cleverest student in my class. (adjective)

the most to all other two-syllable adjectives, all 
adjectives with more than two syllables and all adverbs 
with two or more syllables:  
Fleming made one of the most important discoveries of 
the 20th century.

To say something is less than everything else, we use the 
least with all adjectives and adverbs:  
The least dangerous animal on the chart is the rhinoceros.

Note: we use least with amounts, but lowest with numbers:  
The 60–75 age group ate the least amount of food. 

Men in their 70s engaged in the least lowest number of 
calls.

We can make comparisons using superlatives by using the 
second, the third, the fourth, etc.:  

The chart shows that the second most important reason 
for emigrating is work.

To express a big difference between the largest, most 
important, etc., we use by far, much:  
Getting useful qualifications is by far the most important 
reason for studying abroad. 

The job was much harder than I expected.

To say something is a little less than the largest, most 
important, etc., we use nearly, almost, not quite:  
It is not quite the oldest university in the country.

To say something is part of a group of the largest, most 
important, etc., we use one of and among:  
Abba is one of my least favourite groups. 

The Komodo dragon is among the largest reptiles in the 
world.

Note: we say least favourite to mean the opposite of 
favourite, but we do not use most with this adjective:  
most favourite.



Talking about ambitions and aspirations
To talk about things we have wanted to do very much for 
a long time, we can use dream of:  
He dreams of becoming a top medical researcher.

To say we feel pleased or excited about something we 
think is going to happen, we can use look forward to 
(three-part phrasal verb): 

 I’m looking forward to my summer holidays.

To talk about something good that we think will happen 
in the future, or that we feel confident will happen in the 
future, we can use hope:  
Kioshi hopes to study medicine in Brisbane next year. 

 I hope that I will be able to work abroad after I graduate.

To say we think something will happen, we can use:

 – expect:  
  Anita expects to be promoted at the end of the 

month.

 – be likely to:  
 The job is likely to be quite challenging.

To say what we want for the future, we can use:

 – want:  
 I want to become a doctor.

 – would like:  
 Pandora would like to get a place at Yale.
To say there is something we want for the future, but 
which we think is unlikely or impossible, we can use I 
wish I could / I wish you/he/she/they would:  
I wish I could study at Harvard, but I cannot afford it.  
I wish they would increase student grants.

 Note that wish is followed by would or could, whereas 
hope is followed by the infinitive or a present, future or 
past tense.

To say we do not think something will happen, we can 
use:

 – don’t expect:  
 I don’t expect to finish in the first three in the race.

 – unlikely:  
 She’s unlikely to be elected to the student council.

Use and non-use of articles
The indefinite article a/an
We use a/an with something general or non-specific, or 
when we refer to something for the first time:  
Can I borrow a pen? (= any pen)  
Dr Sykes gave a lecture on 19th-century porcelain. 

We also use a/an to:

refer to someone’s job or function:  
She’s a physiotherapist.

mean one:  
The flat has a sitting room and two bedrooms.

The definite article the
We use the:

when we know what is being discussed, e.g. it may be 
something specific, it may have been mentioned before, 
or there may be only one of it:  
The university is holding the seminar next Wednesday.  
(= the university we study at, the seminar we have 
already mentioned) 

with plural countable nouns to refer to something 
known, something specific or to something that has been 
mentioned before:  
An experiment was carried out on 500 school children. 
The children were divided into two groups.

with superlative and other similar adjectives:  
The most surprising result was also the most significant. 

 We didn’t know what would happen until the final 
moment.

in the … the comparative structures: 

 The harder you study, the more you’ll learn.

with the following names:

 – a few countries: 
 the United States, the Netherlands. 

 Note: Most countries are used without articles: England, 
China.

 –  rivers, seas and oceans, island groups, mountain 
ranges and deserts:  
the Amazon, the Black Sea, the Pacific, the Bahamas, 
the Alps, the Sahara

 Note: individual islands and mountains have no article: 
Majorca, Everest.

No article
We don’t use an article:

with plural countable nouns and uncountable nouns with 
a general meaning or when we are generalising:  
Behaviour is very influenced by colour. 

 People generally react unconsciously to it.

in certain expressions connected with places, institutions 
or situations:  
Did you go to university? (= Were you a student?) 

 What did you do in class today? (= What did you learn?)

Used to and would
We use used + the infinitive to talk about past states and 
past habits or repeated activities which no longer happen in 
the present:  
It used to be a technical college, but now it’s a university.  
(a past state) 



She used to call her mother every day when she was in 
Australia. (past habit or repeated activity)

The negative is did not use + infinitive:  
Katya didn’t use to be a nurse.

The question form is Did … use + infinitive …?:  
Did you use to play the piano?

Note: used + infinitive is only used in the past. It cannot be 
used in other tenses.

We use would to talk about past habits or repeated 
activities:  
Every day, he would get up early and go for a run. 
Note: we cannot use would for past states:  
The price of oil would used to be much lower.

We use be/become/get used to + noun/noun phrase/
pronoun/verb + -ing to mean ‘be/become/get accustomed 
to’:  
You’ll soon get used to living in Toronto.

Note: be/become/get can be used in any tense:  
He wasn’t used to the cold weather.  
I’ve become more used to city life now.

Using sequencers when describing processes
When we describe processes, we can use a number of 
words/phrases to explain when different stages of the 
process happen in relation to each other.

To indicate the start of the process: 

 first, firstly, in/at the beginning, to begin with: 

 When a fish dies, at the beginning its body just sinks 
into the soft mud.

To show the next stages in the process: 

 after that / some time, (some time) later, when (that has 
happened), next, the next thing which happens is (that), 
following that: 

 After some time, the fish’s skeleton becomes covered 
by a thick layer of mud.

To show stages which happen very soon afterwards: 

 as soon as, immediately (after / after this), once: 

 Once the fish is completely covered, no oxygen reaches 
it, so it stops decomposing.

To show stages which happen at the same time: 

 meanwhile, during that time / this stage in the process, 
while/whilst/as this happens / is happening: 

 Meanwhile, the pressure of the ocean converts the layer 
of mud into rock.

To show things which happen slowly over a period of 
time: 

 gradually, little by little, progressively: 

 The skeleton of the fish is progressively transformed 
into a similar, lighter-coloured rock by the same pressure.

To show when a stage stops: 

 until, up to the moment/point when: 

 The fish’s skeleton is transformed up to the point when 
no organic matter remains.

To show the last stage in the process: 

 finally, lastly, eventually*, in the end* : 

 Eventually, tectonic movements thrust the sea bed to the 
surface, and the fossil is uncovered.

* Note: eventually and in the end are used to mean ‘after 
a long time’ / ‘after a long process’. At last is not correct 
in this context. At last implies that you were impatient for 
something to finish: 

At last she’s answered my email!

Using participle clauses to express 
consequences

We can express a consequence like this:  
Copernicus realised that the Earth revolves around the 
Sun, and this changed the way people saw the Universe. 

This can also be expressed using a verb + -ing:  
Copernicus realised that the Earth revolves around the 
Sun, changing the way people saw the Universe.

Note: 

 –  Use a comma to separate the main clause 
(Copernicus realised that the Earth revolves around 
the Sun) and the consequence (changing the way 
people saw the Universe).

 –  The subject of the verb + -ing is the whole of the 
main clause.

Using commas
We use commas: 

after subordinate clauses* when they come before the 
main clause:  
Although great efforts are being made to protect 
endangered species   many are in danger of extinction.

 Note: when the subordinate clause comes after the main 
clause, a comma is not necessary.

with non-defining relative clauses*:  
The Ngorogoro Crater   which is in Kenya   is one of the 
most-visited game reserves in Africa.

before co-ordinate relative clauses*:  
The course will not start till mid-October   which is quite 
late for most students.

to separate items on a list, except for the last two items 
when they are separated with and:  
The chart shows figures for plants   mammals   reptiles and 
birds in New Zealand.

after adverbs/adverbial phrases at the beginning of 
sentences:  
However   I do not agree with this point of view.  
In contrast   87% of women say they do housework 
regularly.
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before but and or (when or is used to join two 
sentences):  
It is difficult to understand such large changes   but we 
have to try.  
We have to solve the problems caused by insecticides   or 
farmers will be unable to grow their crops.

when we put more than one adjective before a noun 
(unless they are all short, common adjectives): 

 a simple   long-term solution

 a little old man

when two nouns/noun phrases are together and one 
describes the other; the commas go before and after the 
second noun/noun phrase:  
One ocean liner   the Titanic   has been the subject of 
numerous films and books.

before and after adverbs which are in an unusual place 
in the sentence:  
Folk music, however, is more popular with people over 
40. (However is normally placed at the beginning of the 
sentence.)

in numbers, to separate hundreds and thousands and 
thousands and millions:  
1   550   444. 

 Note: you can also leave a space instead of a comma 
between hundreds, thousands and millions. Dots are 
used to indicate decimals.

 * Subordinate clauses are clauses introduced by words/
phrases such as when, while, as soon as, before, after, 
because, although, since, whereas, if, unless, etc.

 Non-defining relative clauses are clauses which give 
extra information when you already know what is being 
talked about.

 Co-ordinate relative clauses are relative clauses which 
start with which, come at the end of the sentence and 
refer to the whole of the sentence.
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Verb + preposition
account for

accuse of

accustom to

agree with/about 

amount to

apologise to/for

appeal to

apply to

approve of

attach to

attend to

attribute to

base on

believe in

belong to

blame for

charge for

comment on

compare to/with

compete with

concentrate on

congratulate on

connect with

consider as

consist of

contrast with

cope with

count on

deal with

dedicate to

depend on

devote to

differ from

disapprove of

discourage from

distinguish from

distract from

divert from

divide into

dream of

exclude from

experiment on

focus on

help with

hinder from

hope for

impress with

include in

insure against

interfere with

invest in

involve in

link to/with

listen to

long for

object to

operate on

participate in

persist in

prepare for

prevent from

prohibit from

protest against

provide for/with

react to/against

recognise as

recover from

refer to

reflect in/on

regard as

relate to

rely on

remind of

resort to

result in

search for

separate from

spend on

stem from

subject to

suffer from

think about/of

warn about/against

worry about

Adjective + preposition
afraid of

angry with/about

anxious about

available to/for

capable of

confident of

delighted with

dependent on

different to/from

disappointed with

frightened of

good/bad/clever at

independent of/from

interested in

involved in

kind to

pleased with

prejudiced against

proud of

relevant to

responsible to/for

shocked at/by

sorry about/for

suitable for

suited to

surprised at/by

tired of

upset about

Noun + preposition
attention to

belief in

capacity for

confidence in

criticism of

difference of

difficulty in/with

discussion about

experience of

information on/about

problem of/with

reputation for

trust in 

Appendix: words + dependent prepositions
Here are some common words and their dependent prepositions. You should check exactly how each is  
used in a dictionary.



Word lists

Unit 1
automated adj (13) done by machines and not people

base something on something vp [T] (11) If you base 
something on facts or ideas, you use those facts or ideas 
to develop it.

bring people together vp [T] (11) If an organisation or 
activity brings people together, it causes people to do 
something as a group.

by the time phrase (14) at the point when

channel resources into something vp [T] (12) to use 
energy and effort for a particular purpose

a common desire np [C] (11) a strong feeling of wanting 
to achieve or have something, felt by all the members of 
a group

concentrate on something vp [T] (12) to use most of 
your time and effort to do something

crucial adj (12) necessary to make something succeed

down-to-earth adj (11) practical and realistic

discipline n [C] (11) a particular subject of study

everyday adj (11) normal and used every day 

extraordinary adj (11) very unusual, special or 
surprising

facilities plural n (10) buildings, equipment or services 
that are provided for a particular purpose

field n [C] (RS) an area of study or activity

get to the top phrase (RS) to succeed in getting one of 
the most important jobs in a particular career

go on to do something vp (12) to do something after 
first doing something else

growth rate np [C] (16) the speed at which something 
increases

high achiever np [C] (9) a very successful person who 
achieves a lot in their life

highly gifted adj (11) extremely intelligent, or having a 
natural ability to do something extremely well

human potential np [U] (11) people’s ability to develop 
and achieve good things in the future

inspire v [T] (11) to make someone feel enthusiastic 
about a subject and give them the idea to do something

institute n [C] (11) an organisation where people do a 
particular kind of scientific or educational work

interact with someone/something vp [T] (11) If two 
people or things interact with each other, they speak or 
do things with each other.

master v [T] (11) to learn how to do something very well

obtain v [T] (17) to get something that you want

recruitment program(me) np [C] (RS) a series of actions 
intended to get people to join an organisation or work for 
a company

remain unchanged vp (17) to stay the same, not 
changing in any way

responsible for something adj (11) being the person 
who causes something to happen

sensors plural n (11) pieces of equipment that can find 
heat, light, etc.

take something for granted phrase (11) to use 
something all the time, without thinking how useful it is 
or how lucky you are to have it 

telecoms n [U] (9) short for telecommunications, the 
process or business of sending information or messages 
by telephone, radio, etc.

thus adv (16) in this way

a vast range (of) np [C] (11) a very large number of 
different things

visible adj (11) able to be seen

vocational training np [U] (9) the learning of skills that 
prepare you for a job

Abbreviations: n/np = noun / noun phrase; v/vp = verb / verb phrase; adj/adjp = adjective /  
adjective phrase; adv/advp = adverb / adverb phrase; pv = phrasal verb; T/I = transitive / 
intransitive; C/U = countable / uncountable 

The numbers indicate the page on which the word or phrase first appears. RS indicates that the 
word or phrase appears in the recording script.



Unit 2
bold adj (26) describes a colour which is bright and 
strong

camouflage n [U] (23) when the colour or pattern on 
something is similar to the area around it, making it 
difficult to see

colour scheme np [C] (25) a combination of colours 
that has been chosen for the walls, furniture, etc. of a 
particular room or building

comprise v [T] (20) to have as parts or members, or to 
be those parts or members

concept n [C] (20) an idea or principle of something that 
exists

confirm v [T] (20) to prove that a belief or an opinion 
which was previously not completely certain is true

consistent adj (20) always behaving or happening in a 
similar, especially positive, way

cue v [T] (20) to give someone a signal to do something

decoration n [U] (18) the style and colour of paint or 
paper on the walls of a room or building

distinguish v [T] (19) to recognise the differences 
between two people, ideas or things

draw someone to something vp [T] (25) to attract 
someone to a thing or person

entities plural n [C] (20) things which exist apart from 
other things, having their own independent existence

give someone a taste of something phrase (RS) to 
allow someone to see or experience a little of something

give someone an idea of something phrase (RS) to 
allow someone to see or experience a little of something

haphazard adj (19) not having an obvious order or plan

house v [T] (RS) to contain or provide a space for 
something

hypothesise v [I] (19) to suggest an explanation for 
something which has not yet been proved to be true

in an effort to phrase (19) trying to

in such a way that phrase (26) If you do something in 
such a way that something happens, you do it in order to 
make that thing happen.

in the course of phrase (19) during

incompetence (at) n [U] (19) lack of ability or skill to 
do something successfully or as it should be done

interactive displays plural n (23) collections of objects 
for people to look at which react when people use them 
and instruct them to do particular things 

make predictions vp (19) say what will happen in the 
future

master v [T] (19) to learn how to do something well

novel adj (20) new and original, not like anything seen 
before

occupants plural n (26) the people who live in a 
building

occupy v [T] (26) to live in a building

one by one advp (20) separately, one after the other

overwhelmingly adv (19) very strongly or completely

parental adj (20) connected with parents or with being 
a parent

pastel colours / pastels plural n (26) light colours that 
are not strong

play a role in something phrase (26) to be involved in 
something and have an effect on it

property n [C] (19) a quality in a substance or material, 
especially one which means that it can be used in a 
particular way

repertoire n [C] (19) all the words that you know or can 
produce

shade n [C] (18) one form of a colour, especially a darker 
or a lighter form

striking adj (RS) easily noticed and unusual

systematic adj (20) using a fixed and organised plan

to all intents and purposes phrase (RS) used when you 
describe the real result of a situation 

to some degree phrase (20) partly

unique adj (19) being the only existing one of its type or, 
more generally, unusual or special in some way



Unit 3
absenteeism n [U] (38) when someone is frequently not 
at work or at school

behind the scenes phrase (33) If something happens 
behind the scenes, it happens secretly, or where the 
public cannot see.

breakdown n [C] (38) a way of presenting information in 
which things are separated into different groups

clinical trial np [C] (33) a test of a new medicine in 
which people are given the medicine

comb through something vp [T] (33) to search 
something very carefully

condition n [C] (33) an illness

conversely adv (33) used to introduce something that is 
different from something you have just said

cure v [T] (30) to make someone with an illness healthy 
again

demographics n [U] (37) the quantity and characteristics 
of the people who live in a particular area, for example 
their age, how much money they have, etc.

empathy n [U] (33) the ability to imagine and 
understand how someone else feels in their situation 

evaluate v [T] (31) to consider something carefully and 
decide how good or important it is

fall behind (someone) vp [I/T] (32) to make less 
progress than other people who are doing the same thing

high stakes plural n (33) great advantages that could be 
gained in a situation and great disadvantages that could 
also be the result

hinge on something vp [T] (33) to depend completely on 
something

inoculate v [T] (30) to give a weak form of a disease to a 
person or an animal, usually by injection, as a protection 
against that disease

joint n [C] (30) a place in your body where two bones 
meet

to make matters worse phrase (32) used before you 
describe something bad that happened, making a bad 
situation even worse

medication n [C/U] (33) medicine that is used to treat an 
illness

open the door to something phrase (33) If one thing 
opens the door to another thing, it makes it possible for 
that second thing to happen.

parallel adj (37) happening in a similar way

pharmaceutical adj (32) relating to the production of 
medicines

plaster cast np [C] (30) a hard covering that is put over 
a broken bone in order to support and protect it while it 
heals

(good/bad) posture n [U] (RS) If someone has good 
posture, their back and shoulders are straight when they 
stand and sit; if someone has bad posture, their back and 
shoulders are curved and not straight.

prescribe v [T] (33) to say what medical treatment 
someone needs

receive physiotherapy vp [T] (30)to get treatment for 
an injury which involves doing special exercises and 
movements

rehabilitation n [U] (RS) when someone who has been ill 
or injured is cured and can do what they used to do before 
their illness or injury

relieve v [T] (30) to make pain or a bad feeling less severe

sedentary activities plural n (RS) activities which involve 
sitting and not being physically active

sleep patterns plural n (39) Someone’s sleep patterns are 
their sleeping habits, for example, how much they usually 
sleep and when they usually sleep.

sports injury np [C] (30) damage to your body caused by 
doing a sport

substantially adv (37) by a large amount

symptoms plural n (33) physical feelings or problems 
which show that you have a particular illness

therapeutic adj (33) helping to cure a disease or improve 
your health

therapy n [C/U] (31) a type of treatment for an illness or 
injury

treat v [T] (30) to give medical care to someone for an 
illness or injury

undergo v [T] (34) to experience something, for example, 
a medical treatment

a wave of something np [C] (33) a period in which there 
is an increase in a particular type of activity

well-being n [U] (33) A feeling or sense of well-being is a 
feeling of being healthy, happy and comfortable.



Unit 4
accessibility n [U] (42) how easy something is to 
understand

all shapes and sizes phrase (41) of many different 
shapes and sizes

call for something vp [T] (42) to need or deserve a 
particular action or quality

clarity n [U] (42) the quality of being clear and easy to 
understand

decorative adj (41) intended to be attractive rather than 
having a use

dogmatic adj (42) not willing to accept other ideas or 
opinions because you think yours are right

dominant adj (41) main or most important

durable adj (RS) remaining in good condition over a 
long time

enhance v [T] (48) to improve something

exert an influence vp [T] (42) to have an effect

format n [C] (41) the way something is designed, 
arranged or produced

foster v [T] (48) to encourage something to develop

give someone an opportunity vp [T] (41) to allow 
someone to have the chance to do something

grind v [T] (RS) to keep rubbing something between two 
rough, hard surfaces until it becomes a powder

in stark contrast to phrase (42) used to show that 
someone or something is completely different from 
someone or something else

indigenous people np [C] (RS) people who have lived in 
a place for a very long time, before other people moved 
to that place from different parts of the world

make advances in something phrase (42) to make 
something develop or progress

make use of something phrase (42) to use something 
that is available

meet a need for something phrase (43) to provide what 
is necessary for something

nuance n [C] (41) a very slight difference

override v [T] (48) to be more important than something 
else

palette n [C] (RS) a board used by an artist to mix their 
paints on while they are painting

passionate about something adj (RS) very enthusiastic 
about something

pigment n [C] (RS) a substance that gives something 
colour

prior to something adj (41) before something

produce v [T] (42) to create something

remarkable adj (41) very unusual or noticeable in a way 
that you admire

share the spotlight with something/someone phrase 
(42) to receive less attention because someone or 
something else has started to be noticed too

spectrum n [C] (41) a range of something

stimulate v [T] (48) to give someone the interest and 
excitement to do something 

take advantage of something phrase (41) to use a 
situation to get something good

take hold phrase (41) to become popular

take off vp [I] (RS) to suddenly become successful

take steps to do something phrase (49) to take action in 
order to solve a problem 

to this day phrase (41) even now, after a long period

trace v [T] (41) to copy a picture by putting transparent 
paper on top and following the outer line of the picture 
with a pen

a vehicle for something / doing something phrase 
(41) a way of making something happen, often a way of 
communicating ideas

visual art form np [C] (RS) something that someone has 
made to be beautiful or to express their ideas which can 
be seen, for example a painting or a sculpture

wash away vp [T] (RS) If water washes something away, 
it removes that thing.

when it comes to something / doing something phrase 
(RS) used to introduce a new idea that you want to say 
something about

work of art np [C] (40) a very beautiful and important 
painting, drawing, etc.



Unit 5
allocate v [T] (56) If you allocate a task to someone, you 
give them that particular task.

artefacts plural n [C]  (52) objects, especially very old 
objects, of historical interest

barter v [I/T] (55) to exchange goods or services for 
other goods or services, without using money

be a question of something phrase (59) to be related to 
something

burial site np [C] (52) an area of land where dead bodies 
are buried

catch up on something vp [T] (53) to do something that 
you did not have time to do earlier

erode v [I/T] (61) If soil, stone, etc. erodes or is eroded, 
it is gradually damaged and removed by the sea, rain or 
wind.

coastal erosion np [U] (60) the gradual disappearance of 
cliffs, beaches, etc. as a result of the action of the sea

come about vp [I] (55) to happen or start to happen

compact v [T] (RS) to press something together so that it 
becomes tight or solid

current n [C] (54) the natural flow of water in one 
direction

die out vp [I] (54) to become more and more rare and 
then disappear completely

division of labour singular n (55) a way of organising 
work so that different people are responsible for different 
tasks

entomb v [T] (RS) to bury something or someone in 
something so they cannot escape

exceptionally adv (60) unusually

fault lines plural n (RS) breaks in the Earth’s surface

fossilisation n [U] (RS) the process of becoming a fossil 
(= part of an animal or plant from many thousands of 
years ago, preserved in rock)

give someone or something the edge phrase (55) to 
give someone an advantage over someone else

heritage n [U] (54) the buildings, paintings, customs, 
etc. which are important in a culture or society because 
they have existed for a long time

immediate surroundings plural n (55) Your immediate 
surroundings are the area that is closest to you.

implement n [C] (55) a tool

imply v [T] (55) to suggest or show something

inheritance n [C/U] (58) money or possessions that you 
get from someone when they die

an insight into something np [C] (56) a way of 
understanding what something is really like

keep themselves to themselves phrase (55) If a group 
of people keep themselves to themselves, they stay with 
that group and do not spend time with other people.

lead someone to do something vp (54) to cause 
someone to do or think something

lessen v [I/T] (55) to become less, or to make something 
less

lobe n [C] (55) one of the parts of the brain

maintain links with something phrase (59) to keep a 
connection with something

mimic v [T] (RS) to have the same behaviour or qualities 
as something else

plummet v [I] (55) If an amount or level of something 
plummets, it suddenly becomes very much lower.

predator n [C] (RS) an animal that kills and eats other 
animals

refuge n [C] (55) a place where you are protected from 
danger

robust adj (55) strong and thick

sediment n [C/U] (53) a layer of sand, stones, etc. that 
eventually forms a layer of rock

sentimental value np [U] (RS) importance that an 
object has because it makes you remember someone or 
something and not because it is worth a lot of money

silt n [U] (54) sand and clay that has been carried along 
by a river and is left on land

stocky adj (55) having a wide, strong body

trait n [C] (55) a quality in someone’s character

turn the clock back phrase (55) to go back in time

wear away vp [I/T] (61) to disappear after a lot of time 
or use, or to make something disappear in this way

wear someone/something down vp [T] (55) to make 
someone or something gradually lose their strength

widespread adj (55) existing in a lot of places



Unit 6
the advent of something phrase (RS) the start or arrival 
of something new

advocate of something np [C] (64) someone who 
supports a particular idea or way of doing things

anything but (sophisticated) phrase (63) If someone or 
something is anything but a particular quality, they are 
the opposite of that quality.

break new ground phrase (RS) to do something that is 
different from anything that has been done before

by and large phrase (64) generally

cater to someone/something vp [T] (64) to give people 
what they want, usually something that people think is 
wrong

convincing adj (RS) able to make you believe that 
something is true or right

enamoured with someone/something adj (64) liking or 
approving of someone or something very much

engage in something vp [T] (69) to take part in 
something

the extent of something phrase (65) the level, size or 
importance of something

feature film np [C] (RS) a film that is usually 90 or more 
minutes long

film sequence np [C] (RS) a part of a film that deals 
with one event

generate v [T] (63) to cause something to exist

get stuck phrase (63) to not be able to continue doing 
something because there is something you cannot 
understand or solve

gloss over something vp [T] (64) to avoid discussing 
something, or to discuss something without any details 
in order to make it seem unimportant

icon n [C] (RS) a person or thing that is famous because 
it represents a particular idea or way of life

identify with someone vp [T] (68) to feel that you are 
similar to someone, and can understand them or their 
situation because of this

in essence phrase (64) relating to the most important 
characteristics or ideas of something

in leaps and bounds phrase (70) If progress or growth 
happens in leaps and bounds, it happens very quickly.

in vain phrase (63) without any success

instant access np [U] (70) the opportunity to use or see 
something immediately

mediocrity n [U] (64) the quality of being not very good

modify v [T] (64) to change something in order to  
improve it

overhaul v [T] (63) to make important changes to a 
system in order to improve it

pace singular n (63) the speed at which something 
happens

phenomena plural n (RS) things that exist or happen, 
usually things that are unusual

pioneer v [T] (RS) to be one of the first people to do 
something

prove to be something v (71) to show a particular quality 
after a period of time

reach the point phrase (70) to get to a particular situation

require someone to do something v [T] (66) to need 
someone to do something

rote n (64) a way of learning something by repeating it 
many times, rather than understanding it

save the day phrase (63) to do something that solves a 
serious problem

scroll up/down/back/forward, etc. v [I] (63) to move 
text or an image on a computer screen so that you can 
look at the part that you want

simulation n [C/U] (67) when you do or make something 
which behaves or looks like something real but which is 
not real

supplement v [T] (66) to add an extra amount or part to 
something 

supplement n [C] (63) an extra amount or part added to 
something

tailor v [T] (63) to make or change something so that it is 
suitable

technique n [C/U] (64) a particular or special way of 
doing something

tune out vp [I] (63) to stop giving your attention to what 
is happening around you

unambiguously adv (64) clearly having only one meaning



Unit 7
absorption n [U] (78) the process by which something is 
taken in and becomes part of something else 

at risk phrase (82) being in a situation where something 
bad is likely to happen

blow n [C] (77) a shock or disappointment

bolster v [T] (78) to make something stronger by 
supporting it or encouraging it

check something out vp [T] (RS) to get more 
information about something by examining it or reading 
about it

cloning n [U] (81) the process of making an exact copy 
of a plant or animal by removing one of its cells

clue n [C] (77) a sign or piece of information that helps 
you to solve a problem or answer a question

culprit n [C] (78) something that is responsible for a bad 
situation

cultivate v [T] (78) to grow plants in large numbers

do/play your part phrase (78) to perform an important 
function

distinct adj (78) separate 

diversity n [U] (78) when many different types of things 
or people exist 

flora and fauna phrase (80) The flora and fauna of a 
place are its plants and animals.

forage v [I] (78) to move about searching for things you 
need, especially food

frighten someone off vp [T] (RS) to make a person or 
animal afraid so that they go away 

fungal adj (78) caused by or relating to a fungus (= 
a type of organism which gets its food from decaying 
material or other living things)

go back to something vp [T] (77) to go back to a time in 
the past

greenhouse n [C] (77) a building made of glass for 
growing plants in

justification for something np [U] (80) a reason for 
something

longevity n [U] (78) living for a long time

menace n [C] (78) something that is likely to cause harm

microbes plural n (78) very small organisms, often 
bacteria that cause disease

monocrops plural n (78) single plants grown for food

numerous ways phrase (77) many different ways

on an international/global/national level phrase (78) 
If something is dealt with on an international/global/
national, etc. level, it is dealt with by all the countries of 
the world or by a whole country.

parasite infestations plural n (78) when animals or 
plants that live on or in another type of animal cause 
problems by being somewhere in large numbers

pathogens plural n (78) small living things that can 
cause disease

read up on something vp [T] (RS) to read a lot about a 
subject in order to get information

setback n [C] (77) a problem that makes something 
happen later or more slowly than it should

stunning adj (76) very beautiful 

tease something apart vp [T] (78) to separate different 
things 

tempt v [T] (RS) to make you want to do or have 
something

thrive v [I] (78) to grow very well, or to become very 
healthy or successful

toxic adj (78) poisonous

under threat phrase (82) If something is under threat, it 
is in danger.

vicinity singular n (78) the area near a place

viral adj (78) caused by or relating to a virus  
(= infectious organism)



Unit 8
allocate v [T] (86) to give money, time, space, etc. to be 
used for a particular purpose

astronomer n [C] (89) someone who scientifically 
studies stars and planets

astronomy n [U] (85) the scientific study of stars and 
planets

build a picture of something phrase (86) to gain an 
understanding of something

chiefly adv (85) mainly

comet n [C] (86) an object in space that leaves a bright 
line behind it in the sky

continuity n [U] (87) the state of continuing for a long 
period of time without changing or being stopped

cult following np [C] (RS) a group of people who very 
much like a particular thing that most people do not 
know about 

distract someone from something vp [T] (85) to take 
someone’s attention away from something  

divert something from something vp [T] (85) to take 
someone’s attention away from something  

domain n [C] (85) a particular subject or activity that 
someone controls or deals with

early/ancient/modern, etc. civilisations plural n (85) 
the cultures and ways of life of societies at  particular 
times

the end result singular n (RS) the result of an activity

evolve v [I/T] (85) to develop

for the purpose(s) of something phrase (85) in order to 
do something

found v [T] (85) to start an organisation, especially by 
providing money

galaxy n [C] (RS) a very large group of stars held 
together in the universe

geologist n [C] (86) someone who studies rocks and soil 
and the physical structure of the Earth

gravitational force np [U] (RS)  the force that makes 
objects fall to the ground or that pulls objects towards a 
planet or other body

in collaboration with someone phrase (85) working 
together with someone

in the sense that phrase (85) in the way of thinking that

in turn phrase (92) as a result

intrinsic merit np [U] (85) If something has intrinsic 
merit, it has qualities itself.

introspective adj (85) thinking a lot about your own 
thoughts and feelings and not communicating these to 
other people

launch n [C] (88) the sending of a spacecraft into the 
sky

lens n [C] (RS) a curved piece of glass in cameras, 
glasses and scientific equipment used for looking at 
things

magnify v [T] (RS) to make an object look larger than it 
is by looking through special equipment

make a contribution to something phrase (85) to do 
something that helps something to develop or succeed

means n [C] (92) a way of doing something

minimise v [T] (97) to reduce something to the least 
amount or level

needless to say phrase (RS) as you would expect

obsessed with someone/something adj (RS) extremely 
interested in something 

physiological adj (86) relating to how the bodies of 
living things work

primarily adv (85) mainly

realise v [T] (85) to achieve something 

solar eclipse np [C] (RS) an occasion when the Moon 
passes between the Sun and the Earth, and the Moon 
blocks the light from the Sun

the solar system singular n (86) the sun and planets 
that move around it

sustain v [T] (RS) to allow something to continue 

it is not uncommon for phrase (85) If you say it is not 
uncommon for something to happen, you mean it quite 
often happens.

undertake v [T] (86) to be responsible for a project or 
task that will take a long time or be difficult

the universe singular n (84) everything that exists, 
including stars, space, etc.

want nothing more than phrase (RS) to want most of all 
to do something
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